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Letters Enrich Children’s 


ETHEL MABIE FALK 
Formerly Supervisor Curriculum, Public Schools, 
Madison, Wisconsin 


HEN the waves factual 

reading material flooded the 

children’s book market, there 
were librarians and teachers children’s 
literature who protested against the 
dearth the beautiful and imaginative 
the material which our boys and girls 
were being encouraged read. this 
moment, English teachers should simi- 
larly concerned lest the emphasis prac- 
tical situations the classroom rob letter 
writing all that makes significant 
outside school. The place letters 
keeping family united, enriching 
home life, high-lighting enjoyable in- 
mounts all other objectives. 


The capacity write letters that are 
pleasure get, and not too arduous 
produce, depends somewhat upon the 
kind person one is. the result 
many factors besides good instruction 
the classroom. Further, although one 
may interesting person and en- 
joyable conversationalist, perhaps, there 
the added difficulty. transferring 


one’s feelings, one’s self, paper. And 
just make things harder there the 
further handicap having achieve the 
goal without conscious effort. the ten- 
year-old put it, after hearing some inter- 
esting letters read and commented upon 
“There’s just one thing know. You 
get that trying for it.” And what 
insight had! 


However, although cannot all 
write the kind letters that will 
preserved books, may perhaps oc- 
casionally produce letter that will 
read second third time, and perhaps 
kept long storage space permits the 
preservation such memorable messages 
between friends and families. Lewis 
Mumford his recent book, Faith for 
Living, makes plea for the culture 
the family, the keeping family records 
diary scrapbook type. the culti- 
vation family tradition letters will 
have large place. Perhaps the 

read before the Elementary Section the Na- 


tional Council Teachers English, 
November 23, 1940. 
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elementary school can make greater 
contribution education for home and 
family living than give children the 
desire and ability write the kind 
letters that enrich their relationships with 
other persons. 


The school has recent years only 
begun provide the stimuli letter 
writing that might. our desire 
provide the “real” situations that are 
called for courses study, have 
lost some the values imaginative 
letter writing and also forced children in- 
extremely unnatural, although prac- 
tical, situations. While writing one’s 
grandmother very real situation for 
many small boys and girls, writing such 
letter school with the teacher and 
children suggesting what say and per- 
haps listening your rough draft later 
and correcting for you, makes the activ- 
ity artificial and depressing. imagine 
many grandparent has noted with regret 
the school’s purifying but deadening ef- 
fect upon the child’s spontaneous letters. 


Then too, although the variety and 
frequency letter-writing occasions men- 
tioned plan books and courses study 
are impressive, the number actual let- 
ters written any one child school 
year really very small. Again and 
again, children write letters under the 
direction, “You may all write letters and 
choose the best one send.” One 
chance forty have your letter sent! 
How much energy can expect Henry, 
with and the poorest spell- 
ing record the class, put into that 
letter-writing competition? Only prac- 
tice—by writing letters and still more 
the children ever learn 
enjoy and well. Those letters, 
however, must the ones that can com- 
fortably and easily written school- 
room setting. 


Many opportunities for letters are be- 


ing neglected some schools. Children 
write invitations other classes enjoy 
story hour, but the response comes verb- 
ally, when written acceptance refusal 
and explanation would practical and 
valuable. child who planning 
take trip with the class might explain 
note parents and ask that the 
mother sign the note indicate her con- 
sent the child’s going. some classes 
notes are written suggest parents 
some places that the like 
school. There should also opportuni- 
ties for children write letters apology 
explanation. some neighbor objects 
the children’s behavior passing the 
house ‘crossing through the yard, the 
class, rather than the teacher, should ac- 
cept the obligation improve the rela- 
tionship writing letter apology 
and assurance future co-operation. An- 
other frequently neglected type letter 
the message congratulation greet- 
ing. When the father pupil was 
elected mayor the town, her classmates 
wrote note congratulation and 
told him they would like have him 
come tell them about city problems. 
need use many such occasions for 
letters. the examples have mention- 
especially some the important types 
situations that the Fitzgerald study’ in- 
dicates neglected among children’s let- 
ters outside school. 


The radio provides children with rea- 
sons for writing letters. Where classes 
undertake study radio programs with 
the objective elevating tastes and de- 
veloping discrimination, letters ap- 
proval and criticism are often written. 
Wisconsin the University radio station, 
WHA, receives many letters each day. 
Some them express preferences for 


James The Vocabulary, Spelling Errors, 
and Situations Fourth, and Grade Children’s 
Letters Written Life Outside the School. Doctor’s 
University Iowa, Iowa City, Iowa. 1931. 
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certain program. Others contain the re- 
sults the children’s investigation 
some topic suggested the program. 
One class wrote the director, Mr. 
McCarty, tell book which they 
were making with material heard the 
“Our Wisconsin” program, and ask 
whom they “should say ‘thank you’ 
their ‘permission-to-use’ page.” Another 
child, who had discovered discrepancy 
between facts his science books and 
statement made the radio, asked which 
was right. Some the letters were ac- 
companied pictures. One written 
Braille came from the Blind School 
Janesville. Because these letters are an- 
swered whenever possible, the correspond- 
ence source real pleasure the 
children. 


want children write letters 
think must saturate them with ideas 
for writing and with the feeling that let- 
ters are natural and necessary con- 
versation. this, books can play real 
part. experience enjoyed book, 
approximates the child’s own 
ences, may stimulate some letters that, 
although they are imaginative, are none 
the less very real and natural children 
because they contain 
which children are familiar. They have 
advantage that they are not inti- 
mate and personal that the child has 
natural reserve about writing feels. 
The story, Away, Lavinia 
Davis, has possibilities for this type 
creative letter writing. The children 
the story meet city playground and 
then depart for summer vacations, travel- 
ing different ways, plane, boat, and 
train. The letters which they might write 
the children home each other 
would interesting. Mother Makes 
Christmas, Cornelia Meigs, suggests 
many opportunities for the kind letters 
that every family sends back and forth 


between its members when plans for 
family Christmas reunion are the air. 
Whenever children’s letters are found 
stories magazines, they may 
brought in, read, and talked over with 
the class. The children will delighted 
with the letters written Stephen Foster 
and quoted Heard America Sing, 
Claire Lee Purdy. one letter Stephen 
apologizes his brother for not writing 
regularly his father. The poor spelling 
even may comfort some child who 
has the same difficulty. The book, They 
All Want Write,’ full children’s 
own letters. Two books Mary Kathe- 
rine Chapin, Letter for Mother Read 
and Letter for Lucy Answer will 
Start interest letter writing with very 
young children. The section Penny 
for Your Thoughts” The American 
Girl devoted letters readers, and 
similar sections will found other 
magazines. The use such letters con- 
centrates the children’s attention the 
content letters and makes them realize 
that form not the most important aspect 
letter writing. 


this whole program need 
secure the interest and co-operation 
the home. study children’s purposes, 
needs, and difficulties letter writing has 
just been completed Mr. Edward 
Zeiler, principal Richards School, 
Whitefish Bay, Wisconsin, and the 
teachers that school: Because they felt 
the parent interest and co-opera- 
tion, they prepared simple questionnaire 
which the parents indicated (1) the 
persons whom their children frequent- 
wrote letters, (2) the types letters 
written, and (3) the difficulties en- 
countered. Space was provided the 
bottom which the parent might make 
suggestions for improving the letter writ- 
ing the child. 


Jackson, Saunders, Trent. They All Want 
Write. Indianapolis, The Bobbs-Merrill Company, 1939. 
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QUESTIONNAIRE 
LETTER WRITING 


Parents: Please fill out the blanks below 


with the help your child. Answer terms 
the situations letter writing met during 
the past year. 


Check type letters your child has actual- 
written. Indicate the number written 
each the people suggested here. 
Letters to: (give number) 

Father mother 
Grandparents 

Uncles and aunts 
Brothers sisters 

Other relatives 

Boy girl friends 
Adult friends 

Friendly, newsy letters 
Invitations 

Thank you 

Special day greetings 
(birthdays, holidays, etc.) 
Acceptance regrets 
Asking favors 

Business letters for: 
Ordering things 
Acknowledging receipt goods 
Paying bills 

Asking for information 
Thanks for services rendered 
Presenting bills 


Check difficulties encountered: 
Doesn’t know what write 
Doesn’t know how head letter 
Forgets about margins 
Makes sentences that are not clear 
Forgets sign letter 
Information given not complete 
Spelling poor 
Doesn’t know how greet people 
letter 
Paragraphs are not clear 
Closing too stiff and formal 
Content poorly organized 
Doesn’t know how arrange letter 
the page 


Your comments suggestions for improv- 
ing letter writing will appreciated. 
Comments: 


interesting note that half the 
parents who responded the question- 
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naire added comments—thus indicating 
their interest and their belief the im- 
portance the study. few excerpts are 
significant the differences parental 
treatment and ideals which probably af- 
fect tremendously the children’s reactions 
letter-writing stimulation school. 


(1) daughter writes very fine letter 
when properly disposed. have been 
pleased with the correspondence she 
has carried with her grandmother 
California. However, occasionally, 
when she has written one under par- 
ental pressure, the content has not 
been good she capable writ- 
ing. She most independent what 
she writes, does not welcome sugges- 
tions, and does not always take too 
kindly corrections. 


Most son’s letters are copies 
letters have composed for him. 


(2) 


Our boy’s experience letter writing 
has been very limited. Our friends 
and relatives live the immediate 
vicinity. You may wonder that did 
not check always 
asks for the correct spelling word 
doubt. The finished letter 
may not spontaneous but al- 
neat and correct. 


(3) 


There were many excellent comments 
offered. The parents were apparently 
glad consulted. Many expressed 
surprise and pleasure the realization 
that the school was making definite 
effort help the child with his every- 
day language needs. 


Among the difficulties encountered, 
“not knowing what write” was checked 
more than twice often any other 
item. Margins, sentence structure, spell- 
ing, and paragraphing were other 
culties checked. Other matters form— 
heading, salutation, and general arrange- 
ment the letter were given very few 
checks. 


From this study, evident that 
must give major emphasis content, 


LETTERS ENRICH CHILDREN’S EXPERIENCE 


giving the child many ideas for letters 
that has the feeling competence that 
will make him want write. Some 
this can discussion. For ex- 
ample, third-grade teacher who learned 
through survey her class that letters 
grandparents were written every week 
majority the children, began dis- 
cussing with the children topics about 
which they might write. They have now 
formed the habit suggesting each 
other interesting things tell. From our 
own experience know that not all the 
good letters that are composed find their 
way paper. frequently think 
incidents have ideas that hope 
write friends but that never succeed 
getting into letters. Yet who knows 
but that those mental letters have some 
influence upon the letters which 
write! 


cannot ignore form our letter 
instruction, but can make secondary 
importance, simplify it, and stress only 
essentials. unfortunate that our 
concern for form have allowed chil- 
dren fail tests letter writing be- 
cause they could not give the correct 
names for the five parts letter al- 
though they could write acceptable letters. 
Let teach the simplest possible ar- 
rangement for heading, the block form, 
and eliminate all unnecessary punctua- 
tion. the lower grades may even 
have letter paper hectographed with the 
heading supplied that the child need 
only fill the salutation, write the letter 
itself, and sign his name. some schools 
pupils the upper grades are writing for 
first and second graders the letters which 
they dictate. Because the first situations 
which the child needs and wants 
write letters come before can write 
legibly and before can spell more than 
small portion the words that 
knows and wants use, need 


most ingenious helping him hurdle 
those barriers some way that 
acquires the feeling that letters are fun 
write. cannot afford let his 
natural desire say something writ- 
ing bog down into dull, technically cor- 
rect notes. 


The child who cannot write well 
enough the class secretary may help 
letter and have the satisfaction par- 
ticipating equally with others the 
group. Many times all the letters 
class may very well mailed, regardless 
their childish faults spelling, form, 
and punctuation. Surely any teacher who 
has been absent from school for two 
weeks would prefer receive letters 
that had been written voluntarily with 
their phonetic spelling and their original, 
unorthodox, expressions rather than the 
meticulously corrected, laboriously copied 
notes sympathy that substitute teach- 
may insist that the children write. 
is, course, not necessary for all 
the class participate every letter- 
writing situation that arises the class- 
room. single child, committee, 
should given the responsibility for 
writing the letter unless all copies are 
sent. Such individual assignments 
should distributed. Often child who 
given such responsibility will far 
better than would under the competi- 
tive technique described earlier. 


factor making letter writing 
easy the availability the necessary 
materials for writing. All have ex- 
perienced the stimulus writing 
which comes when are hotel 
room where paper, ink, desk, and pen are 
all provocatively easy find. one cor- 
ner the cupboard school kept for 
the “first copy” paper, the letter paper 
itself, and envelopes, may have more 
spontaneous writing. Perhaps might 
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attractive signs such are placed 
children’s camps and elsewhere re- 


minders. 


there letter you wish write? 


suggest that you discuss with parents 
this problem keeping suitable writing 
materials available. Discourage the pur- 
chase the small, decorated, folded note 
paper that entirely unsuited chil- 
dren’s clumsy writing, and ask parents 
keep available paper that typewriter 
size. paper, envelopes, stamps, and 
even desk pen are always handy the 
child’s room perhaps much parental 
pressure will not needed get letters 
written. Emphasize with parents the in- 
fectiousness attitudes. mother sits 
down complaining about the 
task answering letters, father 
boasts that leaves the letter writing 
mother because dislikes doing it, the 
son daughter comes think letter 
writing tiresome duty post- 
poned long possible. 


should not leave this subject with- 
out emphasizing the need give chil- 
dren some the accepted customs and 
courtesies letter writing. The import- 
ance promptness writing letters 
thanks answering invitations should 
stressed. Many have had notes 
thanks that came late that knew 
they written merely from sense 
duty, not all from spontaneous ap- 
preciation the favor enjoyed. Explain 
the confidential nature letters, which 
forbids the reading another’s mail un- 
less one asked so, the opening 
envelope addressed someone else. 
Discuss what with letters that are 
delivered one’s home mistake 
with letters that are found the street. 
Emphasize the importance spelling 
names correctly, because the sensitive- 
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ness which nearly everyone has about the 
pronunciation and spelling his name. 


the end, ignoring all else that 
might wish teach about letters, 
achieve only one goal, enjoyment let- 
ter writing, all the rest will come easily. 
rules for good letters can given 
because every letter individual prob- 
lem. What said and how shall 
said depend upon the person who 
receive the letter, his disposition, his 
interest the writer, and the situation 
that calls forth the letter. Nothing 
less interesting than the letter that 
has obviously been dictated 
Children sometimes 
teachers and parents their frankness 
and their naive disregard convention, 
yet those very qualities constitute the 
charm their speech and letters. Gradu- 
ally, they will learn sense the many 
“mustn’t say that’s” our conventional 
social intercourse, but let not rob them 
all spontaneity and naturalness ex- 
pression and make them—too early—the 
kind dull, reluctant letter writers that 
most have become. 
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Dead Letters 


MABEL RICE 
Whittier College 
Whittier, California 


Note: November, 1930, The 
Review published article Miss Rice 
the neglect certain important me- 
chanical aspects letter writing. The 
demand for this article has continued, 
but the supply the November, 1930, 
issue The Review has long since been 
exhausted. So, when Miss Rice offered 
revise the paper, welcomed the 
opportunity republishing it. Here 
is,in 1941 version, pertinent ever. 


ESTERDAY morning dropped 

Angeles post office which have 
patronized intermittently for decade 
and asked borrow copy the United 
States post office directory. Had re- 
quested incendiary bomb the clerk 
the window could hardly have looked 
more startled and suspicious. 


“What you want it?” 


writing magazine article and 
should like borrow for day two 
double check some data.” 


“What your name? Where you 
work?” 

told him. asked several more 
questions concerning the magazine, then 
disappeared for moment. assumed 
had gone get the directory but was 
naively optimistic. you please step 
into the office,” said 
upon his return. “He will talk you.” 


The superintendent 
courteous—and alert. obtained 
name, school affiliation, the name the 
magazine, all the while regarding 
intently without seeming and 
jotting down items pad. smiled 
placatingly. 


“You will pardon the formalities, 
hope, but your request very unusual. 
Most people never heard the United 
States post office directory. must 
very careful these days you know. 
Sabotage and all that sort thing.” 
laughed engagingly. get you di- 
rectory myself,” said rising and leav- 
ing the room. When returned 
looked ever regretful and apologetic. 
There just was not single directory 
the sub-station that was not use, 
told me,—no, not even old one. 


reached the street little dazed. 
years past copy the could 
borrowed, kept out use English 
civics classes for weeks time and 
questions asked. Now mete inquiry and 
they had recorded name, address, 
finger prints 
from the arms the chair, since had 
been wearing gloves usual 
handbag. 


Finally after much reconnoitering, 
found sub-station which let use 
very old directory for ten minutes the 
high desk the foyer full view all 
the stamp and parcel windows. All this 
because suddenly had urge write 
story-with-a-moral about the time dead 
letters were stock trade. 


was those months spent the 
Chicago office one the greatest mail- 
order houses the world, one whose 
bulky catalog penetrates the far cor- 
ners this and other countries. had 
been assigned the mail-adjusting divi- 
sion, first cousin the dead letter office. 
not probable that shall forget 
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initiation into that department. the 
first morning supervisor 
instructor. 

“In this department,” she began, 
letters are orphans. They have come 
from the mail-opening division because 
they lack certain information necessary 
fill the order. our task run 
down that information can. 
usually can sooner later. The point 
sooner.” 

“What information they lack?” 
inquired some surprise. Certainly busi- 
ness letters should contain all necessary 
facts. 

“What don’t they lack?” sniffed the 
instructor. “Insufficient address mostly, 
and every possible variety it. The 
writers forget the name the town, the 
name the state. They even forget their 
own names. least they fail put 
them down.” 


“Don’t sign their names?” gasped. 


“Oh, that’s nothing all,” 
replied the supervisor laconically. (She 
was inappropriately named Miss 
“Children write the letters and parents 
forget sign them. The wife writes the 
letters and dutifully leaves for her hus- 
Mrs. Smith just simply neglects sign 
her own letter.” 


“What can done then?” asked. 


“We examine every corner that let- 
ter and the envelope for 
save all envelopes which letters come. 
That most important. The name may 
the envelope not the inside 
the letter, may bear the number 
the post-office box the street and 
number. there any hint whatsoever, 
even gilt initials correspondence 
card, send follow-up letter once 
asking Mrs. give her full 
name that merchandise may safely 


shipped. That usually all that neces- 
sary that case. may have 
write Box 23-A, Dover, Delaware, and 
ask for complete address, Lizzie 
925 Main Street, Waukesha, Wisconsin, 
who ordered handkerchiefs marked with 
her first name and ask for her last name 
insure the safe delivery her order.” 


“Why bother about people who are 
careless and indifferent that they fail 
sign their names give complete 
address?” inquired some disgust. 


Miss Green with equal 
disdain. this through your head 
right now,” she said emphatically. 
got bother about them. That what 
you were hired for. must locate 
them all because these letters contain 
money. They carry money every form 
and quantity from few cents postage 
stamps several hundred dollars 
money-orders and drafts, with every 
amount between. hard-earned 
money too. lose sight that fact 
moment. mostly the poor hard- 
working people who buy from this house. 
Many them are foreign born. 
see that they not lose cent.” 


was properly humbled. 
ever one that cannot solved?” asked 
meekly. 

good many are delayed,” replied 
Miss Green, “but they are all adjusted 
eventually. Those which seem hopeless 
send the Trouble Division. They 
usually hold them and after week 
ten days another letter comes along. The 
second time Mrs. Smith undoubtedly 
signs her name, wants know what has 
become her accuses the firm 
being crooks, thieves, and frauds. The 
House apologizes for the delay, politely 
calls attention the omission the 
name the original letter, and sends 
the order once.” 
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“Now here another source trou- 
ble,” she continued. man was 
hurry and abbreviated the name his 
state. That quite permissible 
happens faultless penman but 
most people are not and this Mr. 
Jones exception the rule. What 
this state?” 

She gave the letter. scrutinized 
carefully. The writer was good pen- 
man, fact rather “fancy” one. The 
abbreviation had been made with great 
flourish. There were apparently two let- 
ters it. might have been Ga., La., 
Pa., Va. shook head doubtfully. 


“Look the envelope,” suggested Miss 
Green. The postmark solved the mystery. 
was Iowa. (Ia.) 


“Here another continued Miss 
Green. The post-office, Glenwood, was 
quite clear but the abbreviation was 
hopelessly blurred. There were three 
four letters the abbreviation. could 
have been any one possible dozen 
the forty-eight. 

“Here are six similar said 
instructor handing assortment 
letters. The states were all abbreviated 
and illegible, blurred inky fingers 
traced through typewriter ribbon which 
had long since seen its best days. each 
case the letters hailed from small town 
rural post-offices whose cancellation 
marks were faint and unreadable. 

“Begin the Glenwood letter,” sug- 
gested Miss Green. the United 
States postal directory and find out what 
state Glenwood in.” 

Pleased with first assignment, 
opened the guide and began with the first 
state, Alabama. Wonder wonders! 


Here was Glenwood the first thing. 
Nothing that. bold hand wrote 
across the bottom the letter ink, 
“Alabama.” 


suspiciously. 


Miss Green looked 


“Have you found already?” she in- 
nodded. 

“Where was it?” she asked. 

“In Alabama.” 

“Well, wasn’t any other state?” 


“Why course not!” replied indign- 
antly. “Glenwood Alabama.” 


The supervisor smiled tolerantly. 
haps you had better look Arkansas 
and couple more states sure,” she 
said. 

With mingled disgust and skepticism 
turned Arkansas and ran down the 
alphabetical list post-offices. stared. 
There was Glenwood again. two 
states! That must make the post-office 
department lot trouble. recalled 
that Grand Rapids native state had 
changed its name because its mail had 
been confused constantly with that 
city the same name adjoining 
state. ran through California. Glen- 
wood again. Florida and Georgia both 
had Glenwoods. Idaho, Indiana, 
Iowa, even Hawaii,— 

“What are you doing?” inquired Miss 
Green looking from pile “or- 
phans” her own desk. 


looking all the Glenwoods,” 
replied. have found nine far.” 

“Tt will take you hour that rate,” 
said the instructor. She opened the 
back the directory and indicated the 
alphabetical lists post-offices. Turning 
the g’s she pointed column 
acterized largely ditto marks. 
are all your Glenwoods together,” she 
said. gasped and counted. Twenty 
Glenwoods the United States! 

“How can ever trace this letter?” 
asked shamefacedly erased the 
“Alabama.” 

Miss Green shrugged her shoulders. 
“That bad one,” she admitted grudg- 


in, 
j 
lat 
ite 
act 
t ” q 
ied 
‘h 
1as 
‘h 7 


THE ELEMENTARY ENGLISH REVIEW 


anywhere send the Trouble Division. 
that one.” 


was young and too new the work 
calloused. took the letter back 
and read through sympathetically, sorry 
for the delay and for the girl who stated 
that she would please like the camera 
return mail because she was going 
trip Lansing and wanted use it. 
Once more turned the postal direc- 
tory. (How many times was consult 
that faithful guide the next few 
weeks!) Yes, there was Glenwood 
Michigan. Somewhat timidly called 
Miss Green’s attention. 


“This girl says that she wants use 
the camera Lansing. There Glen- 
wood Michigan. you suppose that’s 
the one?” 


instructor looked approv- 
ingly. do,” she said. forgot 
tell you always read the letters 
through because half these people give 
time they lay the pen paper. Some- 
times there are clues. The chances are 
ten one that your Glenwood 
Michigan. course one cannot too 
sure. could well Indiana. But 
bet Michigan.” 


“Will they ship the camera the girl 
she will have for her vacation?” 
asked earnestly. 


“This firm isn’t dumb that,” 
laughed Miss Green. “That her hard 
luck for being careless about the 
abbreviation her state. But the Trou- 
ble Division will take our suggestion and 
check the Michigan possibility.” 

Time proved first “find” correct. 
Later the same day made another one. 
unsigned letter child’s writing 
called for one dozen pencils with name 


“Billy Jones” printed thereon. The town 
was small one and probably Billy Jones’ 
name would suffice. did. 


But those happy instances were rare. 
far greater number the letters went 
the Trouble section. There they were 
answered possible they were held 
until second letter came along—and 
always came. 

Day after day worked certain facts 
impressed themselves upon mind. 


majority the letters came from 
the small towns where post-marks 
means identification were not reliable. 


large number the letters were 
written children. many cases the 
name was foreign one, indicating clear- 
that the responsibility letter writing 
fell upon the children educated the 
public schools. 

was the abbreviation the state that 
gave the bulk the trouble. The old- 
time composition books and letter writers 
used state: “In social correspondence 
one should never abbreviate the name 
the month the state, although 
Teachers and pupils had learned that 
doubtful lesson far too well. Not more 
than one every hundred the letters 
that reached the “adjusting” desk had the 
state written out full. That failure 
alone was responsible for least fifty 
per cent the difficulties and delays. 


Among the best penmen the letters 
the alphabet occasionally will take 
queer twist quirk. Among the average 
penmen occurs quite frequently. With 
the poor and careless penman confusion 
letters inevitable. Compare for 
moment the groups similar abbrevia- 
tions below. Try writing them hastily 
yourself and note results. 


Ga., La., Ia., Pa., Va., and are 
frequently written much alike) Va., Vt., 
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Me., Mo., and are often confused, 
likewise and Md., Ind., Ida., Ia. 


Here wonderful opportunity for 
the letter juggler: N.C., N.D., 
N.J., N.M., N.Y.; N.Y., Ky. 


Then there that penman who starts 
well but trails off indefinitely the end 
word. Note the chance for ambiguity 
the following group. 


Mass., Miss., Mich., Minn., Mont., 
Tenn., Penn. (sometimes used instead 
Pa.), Conn. 


Closely allied that group form 
and confused with are the following: 
Conn., Colo., Calif. 


Note the possibilities here: Ariz., Ark., 
Ala.; Ohio, Okla., Ore. 


The following groups are confused 
obvious manner: Del., Nev.; Nev., 
Neb.; Wyo., Wis.; S.C., N.J., N.Y. 

man frugal with time and ink writes 
Utah Ut. Note: Ut., Vt. 


When Kentucky incorrectly abbre- 
viated Ken. closely resembles Kan. 


Try writing the abbreviations below 
with flourish and observe 
Ala., W.Va.; W.Va., Wyo.; Tenn., Tex.; 
Wash., Mich.; Wis., 


Has your state been missed? should- 
be. Sooner later they were all 
victims. Under the stroke the jaunty 
writer ribbon abbreviation was fool- 
proof. And they were not confined 
the United States. doubtful cases 
foreign postage stamps usually indicated 
the country, but even the provinces 
Canada there were some baffling puzzles. 

course rare cases the lack 
state made difference. There are 
few post-offices the United States that 
have the distinction being “the only 
one its kind.” Oklahoma has the Lone 
Wolf. North Carolina has the only De- 


votion, Washington the only Hellgate, 
Wyoming, the only Devil’s Tower, Mis- 
souri the only Elijah. Kentucky alone 
has Goodluck. Kentucky has both Hard- 
shell and Softshell. The only Chicken 
Alaska. Arkansas and Missouri each 
have Solo, but Duet Virginia and 
Trio South Carolina. Oklahoma has 
Goodwater. California advertises the 
only Death Valley, but Maine has Death 
River. course the only two Democrats 
are the Kentucky and North 
Carolina. One not surprised find 
Republican City Nebraska but Re- 
publican Grove Virginia worthy 
note. Nineteen states the union boast 
Liberty while dozen others use 
combinations. Maryland alone admits 
Accident. The only Art seems 
Texas. 


But aside from few these rare and 
exclusive towns there are others that 
come droves and flocks. The twenty 
Glenwoods have been stressed. There are 
twenty-two Kingstons, twenty-six Madi- 
sons, twenty-eight Marions, twenty-seven 
Troys, twenty-five Springfields, twenty-six 
Manchesters, twenty-two Hillsboros and 
twenty-three Monroes. Twenty-three 
cities and towns bear the name Lin- 
coln, but the Father his Country leads 
him four. There are twenty-seven 
Washingtons. 


The proverbial needle the haystack 
Troy that has lost its state—or fumbled 
it. The name the state, the full name, 
and nothing but the full name the only 
safety insurance mail delivery. 


Those people who begin word with 
splash but weaken and finish thin 
wavy line should particularly wary 
abbreviations. Just Mass., Miss., and 
Minn., may trail off into obscurity and 
consequent oblivion, some the cities 
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likewise, among them the great fami- 
lies Glens, Lakes, and Saints. There 
are between two and three hundred post- 
offices the United States beginning 
with each those words. Minnesota 
has eighteen towns beginning with Saint, 
Missouri has fifteen. But since they are 
usually written two words they are not 
easily confused the others. 
vania has score towns beginning with 
Glen; New York has eighteen. The post- 
office department the state 
vania deserving sympathy when one 
looks the list: Glencoe, Glenfield, 
Glenhope, Glenlyon, Glenmore, Glen- 
iron, Glenloch, Glenshaw, Glenview, 
Glenside, Glenville, Glenwhite, Glen- 
willard. This does not take into account 
several two words,—Glen Rock, Glen 
Mills, Glen Richey, Glen Olden, and 
such. Since there are twenty Glenwoods 
the United States, Pennsylvania has 
thoughtfully omitted that one, but she 
has put ten other Glens her own 
overlooked other states. But Cali- 
fornia with San prefix for forty post- 
offices again claims first honors the 
“colossal” category. 


The Glens and the Lakes caused more 
trouble than the Saints and the Santas be- 
cause their one-wordedness. Let 
Glen wander off into indefinite line, 

twist, add that abbreviated state 
with similar twist, then omit the return 
address from the envelope, and you have 
candidate for the Dead Letter office. 


Herein lies responsibility and op- 
portunity for the school. the teacher, 
particularly the one the foreign quar- 
ters and the one out the “sticks” 
the desert will teach her pupils write 
effective business letters, she will render 
mean service. 


she could imbue 


them with fanatical determination 
learn use typewriter the earliest 
opportunity, they and their families will 
rise and call her blessed. More than 
one youngster has typed his way through 
college. 

tionery might not amiss. Some people 
use gilt-edge paper for business letters. 
Others scrawl them off piece 
butcher’s paper. recall painful effort 
decipher order which,a woman had 
written lead pencil across tissue-paper 
dress-pattern. Paper towels absorb the 
order well the ink. 


Lastly the signature. Every 
has constitutional right let himself 
when signs his name. Freedom 
speech, the press, signature. But for 
his own protection should insure his 
signature— complete coverage—by hav- 
ing his name typed full below it. Over 
the typed evidence may flourish his 
heart’s content and damage done. 
the case longhand letters good 
plan print the name. Business forms 
frequently require printing the name. 


all adds this: 

Clear, legible, clean-cut handwrit- 
ing. 

Typewriting preferred longhand 
whenever possible. 

Attention all details the let- 
ter, address, signature, enclosure 
money, etc. 

Complete return address the 
envelope. 

abbreviations! Name city 
and state written out full. 

Any inconsistencies numbers 


titles post-offices are due changes 
different editions the postal guide. 


Letter Writing The 
Sixth Grade 


ZELIGS 


Avondale School, Cincinnati, 


LETTERS reflect our cultural 

background, our friends, our in- 

terests, and our attitudes, the 
same way that our conversation reveals 
richness experience and imagination 
limited ability and knowledge. 
dren who are poor letter writers and dis- 
like write usually feel they have noth- 
ing say, lack experience writing. 
improve the child’s letter writing 
can try develop multitude inter- 
ests, awareness his surroundings, 
fine reading background and that desire 
write well which stimulates effort. 


But more specific and direct training 
should include contact with fine letters 
sent parents, friends and relatives, 
knowledge the occasions children have 
for letter writing with special training 
fit those occasions, opportunity 
write letters that stimulate the imagina- 
tion, understanding the things 
letters that interest and appeal chil- 
dren, and the reading and study pub- 
lished letters famous people. 


Occasions children have for letter writing 


asked 160 sixth-grade children 
list the occasions which they had 
write letters. The list given Table 
shows the occasions for letter writing 
and the number children who had 
write the types letters mentioned. 
Twelve-year-old children write friendly 
letters, thank-you letters, letters sym- 
pathy, congratulation, invitations, fan 
letters, and business letters. 


Friendly letters are written relatives, 
members one’s family, friend, 
apologize for something and wish 
bon voyage. 


TABLE 
12-YEAR-OLD CHILDREN HAVE FOR 
WRITING 
Boys Girls Total 
160 
Friendly Letters 


Thank-You Letters 

For gift 101 

Bread and butter 
Letters Sympathy 

Letters Congratulation 

Marriage 

Invitations 

Accepting declining 

invitation 


Fan Letters 
radio stations asking for gifts 


offered 


Business Letters 
obtain catalogs, samples, 
premiums, leaflets, awards, 
souvenirs, novelties 
get give information 
regard hobbies, such 
stamps, photography, airplanes, 


nature studies, dogs, coins, maps 
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one’s family should usually personal 
and informal. They should deal with 
the general activities and experiences 
the family vividly and joyfully portrayed. 
Letters that are answered should 
reread and all questions answered. There 
should understanding, comradeship, 
and sharing experiences. Humor, 
quaint sayings and doings children, 
descriptions pets, animal nature, funny 
drawings, all appeal children and let- 
ters dealing with such subjects will usual- 
bring forth interesting answers. 


The following are quotations from let- 
ters written sixth-grade children 
members their immediate families and 


relatives. 


Dear Aunt Marguerite, 

Mother said could come down your 
farm this summer stay month. Boy, 
can almost feel the cherries and apples 
watering mouth. 

Your loving nephew, 
Elbert Preston 


Daddy Dear, 
Did you catch any fish yet? Please send 


picture you catch big one. You 
said your last letter that you haven’t 
shaved month. You must sight 


for sore eyes! 
Love, 


Artie 


Dear Mother and Dad, 

arrived camp last night. The bugs 
are terrible. gets pretty lonely some 
nights and think you cot before 
sleep. 

Love, 
Johnny 


Dear Mother, 
just received the delicious package 
cookies you sent me. Thanks million 
times. are having the time our lives 
with something new store for every 
day. Yesterday had aerial dart 
tournament. was loads fun and al- 
though there was good competition came 
first. 


There goes the bugle. enter the 


dining hall must hand our letters 
mailed, you see this meal ticket. 


Love, 
Jack 


The children learn that good letter 
must fitted the person whom 
written. letter mother differs from 
one written chum. The following 
letters were written chums. They are 
less intimate and more comradely than 
those written parents. They usually 
tell about travel, sports, and camps. 


Dear Fred, 

are home again! tell you there 
place like home. Our house isn’t old, 
little, brown, but when got the first 
glimpse came from the railway 
station could not help but think 
poem learned school last term. Every 
stanza ended with these lines: 

little brown house, 
The old brown house, 
Under the apple tree.” 


That whole poem expresses feelings ex- 

are delighted hear that you are 
thinking visiting us. Write the mo- 
ment really certain that may 
begin make plans. 

Your cousin, 
Miriam Egherman 


Dear Lou, 

visited Indian village 
and saw how the Indians live. They gave 
some water drink that was supposed 
come from the fountain 
you want opinion tasted like kerosene, 
that you ever tasted kerosene. 


won’t tell you about the souvenirs 
bringing you because surprise. 
Sincerely yours, 
Freddy Miller 
Dear Bob, 

Just arrived home but heard the vic- 
tory. want congratulate you your 
fine pitching and holding Boytown 

Boy, bet that was mighty wallop 
that Lee hit the eighth! 

Keep the good work and beat Chelsea 
worse. 

Your friend, 
Leonard Burgin 
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Children are sometimes called 
write letters apology. Such letters 
should sincere they should not 
written all. meaningless force 
child apologize unless himself re- 
grets the incident. should made 
feel that given the opportunity 
express his regrets rather than that 
forced so. parents and teachers 
have the courage say when they are 
wrong and are sorry, they will imitated 
the children. 


Some our children have also had 
occasion write pen friend. This 
often arranged through schools, children’s 
magazines, and children’s organizations. 
Correspondence between children the 
same grade different parts the coun- 
try usually tied with school activities 
and the exchange geographical infor- 
mation and materials. One summer be- 
came acquainted with teacher who was 
taking course with the university. 
She taught Indian Reservation 
school. That winter pupils corre- 
sponded with hers and exchanged gifts. 
Some the children continued pen 
friends for number years. 


Through the Junior Red Cross, which 
works establish favorable inter-racial 
attitudes and good will, correspondence 
between children different countries 
arranged. Our school sends little boxes 
toys every Christmas foreign chil- 
dren. Often these children reciprocate 
with gifts and letters and thereby start 
correspondence. One year received 
beautiful album from Belgium contain- 
ing letters, descriptions the school, 
course study, city, and customs. in- 
cluded beautiful samples the girls’ 
needlework and pictures the king and 
queen, and famous places. sent 
them album, return, with informa- 
tion and pictures our school, city, and 
country. 


This type correspondence always 
interesting children because differences 
customs and activities make for discus- 
sions and descriptions. High school chil- 
dren often improve their study 
foreign language corresponding 
that language. 

few our children are sometimes 
called write bon voyage letters, 
but these are usually short messages 
good wishes and are not very difficult 
write. 


Most sixth-grade children have occa- 
sion write thank-you letters. With 
little experience and encouragement they 
will not neglect this important duty. 
When parents write receive such let- 
ters they should permit their children 
read them order get ideas how 
such letters are written. know one 
mother who has the habit writing 
thank-you notes her own children, 
not only for presents they give her, but 
for any act service considera- 
tion they show her others. Some- 
times nothing said about the matter 
but the written note acts bond 
understanding and example 
courtesy those children will tend imi- 
tate. 


simple expression thanks all 
that necessary, but course when 
becomes part long and detailed 
letter always appreciated. Quotations 
such letters written twelve-year-old 
pupils follow. 

Dear Aunt Edna, 

Thank you for the beautiful dress you 
sent for birthday. fits per- 
fectly. want you know how well 
have picture taken and send you. 

Your loving niece, 
Janice Bloom 

Dear Aunt Gertrude, 

thank you very much for the lovely 
bicycle you sent me. certainly appre- 
ciate and think the loveliest present 
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that have ever received for any 
birthdays. The basket, speedometer, lights, 
horn, and lock will come handy. 
Thank you again, 
Your loving niece, 
Barbara 


Dear Aunt Elsie, 

want thank you for the pleasant 
week spent your home. enjoyed every 
moment it. was lovely you give 
party for me, take Coney Island, 
and all the places interest Chicago. 
enjoyed meeting all the boys and girls you 
invited the party and now corre- 
sponding with Ruth Clark. 

hope you will come visit real soon 
and will try see that you have good 


time. 
Your loving niece, 
Rose 


Children are often called write 
letters sympathy, especially class- 
mate who ill. 


Dear Jack, 
sorry hear that you are not 


feeling well but you always did get sick 
just before examinations. hear that you 
are suffering from bad stomach. think 
know where you got it; remember the 
hay ride? But how could you forget. You 
had marshmallows and six wieners! That 
could kill some people! 

Well, hope this letter has cheered you 
up. 
Your pal, 

Robert Phillips 


these days when everything done 
for us, the personal touch being lost 
when comes letters congratulation. 


press our feelings. Yet the note 


always more fitting, and therefore 
much more appreciated. 


Twelve-year-old children have occa- 
sion write letters congratulation 
birthdays, anniversaries, graduations, con- 
firmations, marriages, and sometimes 
the birth baby. These may short 
but should express thoughtfulness and 


sincerity. 


Dear Margery, 

want congratulate you winning 
the Mercantile Library card because 
your high scholarship. know that takes 
steady and continuous work with some 
sacrifices good times order keep 
with school work, and proud 
know that your efforts resulted success. 


hope you find much pleasure using 
your prize. 
Sincerely yours, 
Mabel Simon 


The telephone often used for issu- 
ing and accepting invitations that our chil- 
dren not have sufficient experience 
writing such notes when necessary. The 
informal invitation may written 
note paper correspondence cards and 
usually the form friendly letter. 
should cordial and should specify 
the time and place. The following invita- 
tion was written sixth-grade girl. 


555 Riverside Drive 

Cincinnati, Ohio 

August 15, 1939 
Dear Eleanor, 

through Michigan and stop some places 
interest along the way. shall pass 
through Charlevoix and Petosky, visit the 
Indian community called Cross Village 
which was established missionaries, stop 
Mackinaw City for few hours, and 
then spend day Mackinac Island. 
that island will take the picturesque 
horse and buggy ride all historic spots 
and other places interest. Then ex- 
pect Sault Ste. Marie and see 
the famous locks. Mother says may ask 
you come along our guest. 


shall leave here 8:00 o’clock 
Tuesday morning, August 23rd, and return 
Friday, September 2nd. 


Let know soon possible you 
can go. Daddy, mother, and are all look- 
ing forward having you with 
hope you will able go. 

Lovingly yours, 
Elaine Brown 


Sixth-grade children today are aware 
what going the world around 
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them. They listen the radio, the 
motion picture shows and ball games 
and keep with current events. They 
often find pleasure writing fan letters 
radio stars, motion picture actresses, 
ball players, and even the president 
the United States. They usually have 
difficulty writing such letters because 
some definite objective the original 
stimulus for such writing. 


Business letters form part our chil- 
dren’s correspondence. They write such 
letters purchase small articles 
obtain catalogs, free samples, premiums, 
leaflets, awards, souvenirs, and novelties. 
number our children, especially the 
boys, write letters editors magazines 
expressing their opinions about some 
article story. Since many the chil- 
dren have hobbies, they often write let- 
ters get give information about 
stamps, photography, airplanes, nature 
studies, dogs, coins, and map. Some 
the children write letters subscribing 
magazines and few them write letters 
dealing with some phase 


business letter should courteous, 
though short and the point. should 
give all the information clearly, including 
the return address. The following letter 
may used illustration. 


order simplify the handling 
mail the post office the envelope for 
both business and friendly letters should 
have the return address the front 


the upper left hand corner. 

582 Rockdale Avenue 
Cincinnati, Ohio 
September 193 

Dr. Morris Fishbein, Editor 

Hygeia, The Health Magazine 

535 North Dearborn St. 

Chicago, Illinois 

Dear Dr. Fishbein: 

have enjoyed Hygeia and found 
helpful regard many problems 
health that would like send subscrip- 


for $2.50 for year’s subscription, begin- 
ning with the September issue. Please send 
to: 
Mrs. Mirkin 
5501 Fifteenth St. 
Brooklyn, New York 
Very truly yours, 
Anita Brooks 
light colored paper with black blue 
ink. For business letter, the size the 
paper used usually eleven eight and 
one-half inches. should folded from 
the bottom the sheet not quite half 
way up, then from left right, turning 
over one-third the paper, followed 
fold from right left. should 
slipped into the envelope with the com- 
plete fold towards the opening 
make easier take out. Friendly let- 
ters should written stationary that 
comes folded once. This doubled and 
put into matching envelope. 


can get children write interest- 
ing letters stimulating their imagina- 
tion. one the assignments letter 
writing suggested list subjects and 
asked the children write imagina- 
tive letter any one them. The chil- 
dren enjoyed the trip into the realms 
the imagination. few their letters 


follow. 
Ocean Bottom 
Anti Pacifist 
August 30, 1939 


Dear Steamer, 

You have extra day live because 
one valves broken can not 
carry out country’s orders sink you, 
today. Not only does the broken valve 
hurt but fixing one the men let 
heavy tool slip. fell down and put 
dent side. But tomorrow will have 
obey country’s orders sink you. 
Please don’t think there any personal ill- 
will towards you, but have obey or- 
ders. After the sinking country will 
immediately send apologies your country. 

Yours till the sinking, 


Submarine 
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Cloud St. 

Atmosphere, Ohio 

August 20, 1939 
Dear Mother Earth, 

believe you like because you keep 
pulling down. How are you this cold 
morning? cold that ice forming 
wings. Last night flew through 
storm and nearly crashed. 


You know, Mother Earth, it’s fun 
airplane. Though sometimes experi- 
ence great dangers, wouldn’t trade places 
with you for anything. You must always 
stay one place while can from place 
place and see things. 


But will never drop bombs you for 
bring messages from dear ones remote 
parts the world. help bring the world 
together and establish peace and harmony. 


Good-bye, Mother Earth; when land 


receive gently. 


Wings the Night 


Catatown, 
August 21, 1939 


Dear Mrs. Puss, 

read the Daily Bark that your son, 
Wotta Puss, has returned from Meow-On- 
The-Lake University. 


The new picture, with Bark,” 
with Hedy Dog, very good. You 
must see it. Catnip and bones are served 
during intermission. 


Mrs. Carlotta Van Bow was over 
see yesterday. served chocolate cover- 
dog biscuits. don’t want seem catty, 
but Junior, whom she brought with her, 
eats like Russian Wolfhound. 

Come see soon, 

Your friend, 


Belinda the Dog 


Characteristics interesting letters 

Children’s imaginations are stimulated 
when they are asked answer interesting 
letters found literature. Letters with 
leading questions line with their activi- 
ties will bring forth detailed, well-written 
answers. 


The children were asked read books 


containing letters that appealed them 
and list the things that made those 
letters interesting. Then they were told 
answer the letter which they like best. 
The list characteristics letters that 
made them interesting children, ar- 
ranged order frequency. 


CHARACTERISTICS LETTERS THAT MAKE 
THEM INTERESTING CHILDREN 


Humor 

Love and affection 
Happiness and cheerfulness 
Sadness and pathos 
Sincerity 

Choice words 

Family life 

Originality 

Friendliness 

Dialect 

11. News 

Description 

13. Cleverness 

Sympathy 

Mystery 

Historical 

Information 

Written famous person 
Written famous person 
True life 

Truthfulness 

22. Comforting 

Different points view 
24. Well organized 
Educational 

26. Deals with nature and animals 
27. Shows love for humanity 
28. Shows kindness 

29. Tragedy 

30. Imagination 

31. Feeling and excitement 
32. Direct conversation 

33. Good English 

34. Style writing 

35. School life 

36. Adventure 

37. Hobbies 

38. Politics 

39. Thoughtfulness 

40. Feeling 
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The list indicates that humor and 
amusement make the greatest appeal. 
But right next humor come love and 
affection, and happiness and cheerfulness. 
These factors are necessary for the spirit- 
ual well-being children, and they seek 
them literature. For the same reason 
they are touched pathetic situations 
and the expression sympathy, friendli- 
ness, comfort and kindness. Events de- 
scribing family life give the children 
opportunity for comparison with their 
own home relationships. one child 
wrote, way that father wrote his 
son made love the father.” 


Their enjoyment increased the 
knowledge that many the letters they 


have read are not only true life but 


represent real experiences real people, 
many them famous men and women. 
The children are often surprised find 
that great men history enjoyed the 
simple things life such love nature, 
animals, horseback riding, walking and 
gardening, well music and reading. 
Character qualities, such 
truthfulness, love for humanity, and 
thoughtfulness, rate high with our chil- 
dren. They also consider the intellectual 
and educational elements such clever- 
ness, originality, good description, choice 
words, good English, style writing, 
use the imagination historical 
background. Topics dealing with school 
life, adventure, hobbies, politics, and vari- 
ety opinions are interest the chil- 
dren. 

general, well-written letters that 
touch upon the personal and intellectual 
affairs all people, but especially those 
whom history calls famous, appeal 
children because they represent personal 
and intimate happenings real people. 


list books useful stimulating 
interest letters will found the 
end this article. 


Conclusions 

From study the occasions children 
have for letter writing, from imaginative 
and other letters they have written, and 
from analysis the things letters 
that appeal children, realize that 
teaching children write interesting let- 
ters involves number things. 


The child must have something 
write about and interested reader. 
take time have simple conversa- 
tions with children they can easily 
taught use the same style writing. 
Just say, “Imagine you are talking 
when you write.” 


background real and vicarious ex- 
periences through reading will supply 
material for children’s letters, while writ- 
ing stimulating letters them, contain- 
ing leading questions and suggestions 
line with their interests, will bring forth 
productive replies. 
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Learning About Punctuation 


The Primary Grades 


JOHN MILLIGAN 


Dean Instruction, State Teachers College, 


NOTE: The work reported and 
discussed here the work Miss Edna 
Lyons Elmwood School, East Orange, 
assisted two students, Caroline 
Miller and Helen Goldberg, the State 
Teachers College Newark, The 
students were working Miss Lyons’ class 
under her direction part their Junior 
Practicum. should like express ap- 
preciation for the great interest shown and 
the work done Miss Lyons and for the 
interest shown and the work done the 
students. 


ROBABLY one would seriously 

advocate the formal teaching 

punctuation skills children the 
primary grades. the other hand, 
one would deny primary children the 
opportunity learn all they can about 
punctuation situations which are part 
their normal experiences. The reader 
cautioned the outset that are not 
advocating—indeed, are not even dis- 
skills the primary level. are dis- 
cussing the matter learning about 
punctuation. should like hope 
that teachers everywhere might use all 
child experiences build basic under- 
possible. With such background found- 
experience believe that the 
ent burden higher 
would greatly lightened, particularly 
that troublesome area punctuation. 
This account, then, how teacher 
and two student assistants have utilized 
particular technique, and what results 
have been obtained having primary 
children understand certain punctuation 
marks and their uses. 


Jersey City, New Jersey 


The Technique 

Children the situation discussed 
here have had the same teacher through- 
out grades one and two. this writing 
the children are the close their 
second grade experiences. general, 
two approaches have been used teach- 
ing language its various forms. the 
first place, the children did great deal 
reading from books after they acquired 
sufficient vocabulary so. the 
second place, the children drew pictures 
large scrap books. After drawing 
picture, the child dictated his story about 
the picture the teacher anyone 
who would take down. (Sometimes 
parents took down children’s stories.) 
taking down stories manuscript writing 
was used. the dictation was taken, the 


teacher took occasion point out 


possible aspects language: vocabulary, 
phonics, spelling, punctuation, capitaliza- 
tion, etc. There nothing new here unless 
may the continued emphasis the 
teacher having children understand 
the uses punctuation and capitalization 
well the other aspects language. 
This emphasis was just pronounced 
the reading done from books the 
dictation the stories. (The observation 
this writer that most teachers em- 
phasize words and their various uses 
the exclusion punctuation.) Then, too, 
much time was spent taking the dicta- 
tion the children—much more than 
many teachers can (or will should, 
perhaps) find the time give. 
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knew (K) that period should end sentence and 


was years months old May 1938. scored the Pintner Cunningham 


(Group high; group low). 


question mark should follow question and could name one. 
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TABLE I—UNDERSTANDING PUNCTUATION MARKS PRIMARY PUPILS 
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The Results 

What have been the results two 
years continued emphasis described 
above terms understanding the 
part the children? The answer may 
found closely studying the accompany- 
ing Table this table, the indi- 
cates that the child was able tell the 
name particular mark; means that 
could tell why was used writing. 
study Table leads the following 
observations: 

These children know the names 
and have knowledge about great 
many punctuation marks. This knowl- 
edge came about not through burden- 
some emphasis, but simply calling 
attention the pupil the marks 
they occurred his dictation. Assuming 
that such emphasis may continued 
through the grades, these pupils should 
reach the upper grade levels with thor- 
ough knowledge about punctuation. 

There some relation apparent be- 
tween the group attained the Pintner- 
Cunningham test and the knowledge 
about punctuation; but this relation 
means outstanding. Pupil XIV and 
pupil have similar knowledge; 
fact, XVI seems bit better than XV; 
group 

The class, whole, obviously 
more intelligent than normal. cus- 
tomary point out, therefore, that the 
technique described here may not work 
well with slower classes. Likewise, 
may said that classes which spent their 


time more formal reading would 
just well. Perhaps both the fore- 
going statements may correct. More 
careful study this technique con- 
trolled experiment would highly de- 
sirable. The writer did have the students 
who helped Miss Lyons another 
school, where systematic program 
reading carried on, check class 
twenty-one pupils who were comparable 
intelligence and social background, 
the basis the judgment. 
The results indicate that the pupils train- 
formal reading almost entirely 
basis language growth, did not know 
nearly much about punctuation did 
the pupils trained the dictation tech- 
nique. should said, however, that 
check knowledge vocabulary 
(which was not made) might reveal 
difference favor the class trained 
formal reading. This writer honestly 
inclined think would. 


Summary 

technique has been described which 
should promote language growth the 
part young children. While there are 
many other aspects language and 
child growth inherent this technique, 
this paper has attempted appraise re- 
sults knoweldge about the more import- 
ant punctuation and capitalization marks. 
the hope all those interested 
this type approach language that 
shall not claim too much for it. Others 
not favorably disposed towards 
should put the test under many and 
varying conditions. 
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Need For Adequate Oral 
Language Program’ 


LUCILLE HARRISON 


Associate Professor Elementary Education 


Greeley, Colorado 


DUCATORS psychologists 
have found that the period pre- 
ceding the school entrance chil- 

dren period rapid growth almost 
every phase the child’s development. 
One the most spectacular aspects 
growth this time that which takes 
place language. McCarthy,’ who has 
studied language growth this period, 
points out that eighteen months the 
child begins communicate the use 
words, and that, the age four and 
half years, highly social, using 
language freely, complex sentence 
forms and with vocabulary several 
thousand words. rapid develop- 
ment such intricate and distinctly 
intellectual function indeed remark- 
able, when realize that occurs 
individuals who are decidedly immature 
physically, and who have mental ages 
only two, three, and four years.” 


During these years rapid growth 
language the child has been exposed 
new and varied experiences from day 
day. Those experiences have been, the 
whole, first-hand nature. has used 
every sense organ gain new meanings 
things within his everyday experience, 
and the company adults and other 
children older than himself has learned 
attach words the meanings gained 
through his senses. About the new mean- 
ings has talked almost constantly, 


Dorothea, Language Development the Pre- 
school Child, University Minnesota Press, Minneapolis, 
Minnesota (1930), 149. 


Colorado State College Education 


using the new words has gained. This 
talking has been incessant whether 
has been alone the company 
others. such situation has grown 
remarkably the use oral language. 


about the time the curve the 
child’s language growth has reached 
high point enters the school. Scanning 
the data concerning language growth 
this early school period, find little 
encouraging nature, but find 
some significant data which need 
considered. 


has determined vocabulary 
for young children and has shown 
that from the second year the fourth 
fifth years children gain approximately 
six hundred words per year, but that from 
the fifth year into the early school 
years there falling off vocabulary 
gains. the later school life children, 
very rapid gains again take place 
shown the findings 
Brandenburg,* and Terman’ for eighteen- 
year-old pupils. The significant finding 
for the purposes this paper that there 
evident falling off vocabulary 


growth the early school years. 


Read before the Elementary Section The National 
Council Teachers English, November 23, 1940, 
Chicago, 

2Smith, E., Investigation the Development 
the Sentence and the Extent Vocabulary Young Chil- 
Number 1926. 

Kirkpatrick, A., Fundamentals Child Study, New 
York: The Macmillan Company, 4th Edition, 1929. 

Development During the Fourth Pedagogical Semi- 
nary, XXVI (1919), pp. 27-40. 

Lewis The Measurement Intelligence. 
Boston: Houghton Mifflin Company, 1916. 
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studied the language children 
taken from conversation among third 
graders approximately eight years age 
and found analysis their sen- 
tences that there little increase the 
length and complexity sentences em- 
ployed that age beyond those used 
McCarthy’s four and one-half year old 
subjects. 


There inadequate body data 
concerning language development the 
early school years but the studies men- 
tioned are sufficient show that there 
leveling off the curve several 
aspects oral language growth the 
early school period. The reason for this 
plateau should sought and several ex- 
planations can made with some evi- 
dence support them. The writer has 
sought point out some the evidence 
and will make some explanations the 
basis very evident facts. 


One explanation can drawn from 
the fact that our American school sys- 
tem herd children the same age 
group together that they are situa- 
tion almost like that twins. 
study the language development 
twins, she found that they are normally 
retarded language development 
much two years when compared with 
singletons identical age. This occurs 
(1) because they not give sufficient 
stimulus one another for language 
due the fact that they under- 
stand one another’s needs readily without 
the use language; (2) because their ex- 
periences are usually identical and neither 
has anything new offer the other; and 
(3) because they tend left more 
themselves while singletons seek the 
company adults older children 
home. Our elementary grade groups 


Zyve, Clare I., Among Teach- 
ers College Record, XXLX, (1927), pp. 46-61. 

sertation for the Doctorate, Institute Child Welfare, 
University Minnesota, Minneapolis, Minnesota, 1929. 
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children approximately the same age 
are situation quite similar that 
which hinders normal linguistic develop- 
ment twins. Therefore, can expect 
that language growth may retarded 
school just the case twins. 


and other investigators have 
also found that children the company 
adults over long intervals time 
make greater strides language growth 
than those children who are the 
company adults for short intervals 
time. our public schools divide the 
time one adult among thirty forty 
children. doing, decrease the 
talking time individual children with 
adults such extent that probably 
again create situation which makes for 
slowing down language growth. 


Not only are the kindergarten and 
primary grade children limited their 
opportunities for language development 
the ways pointed out above, but teach- 
ers also ask them cease the constant 
talking the preschool years allow 
them talk only during very limited 


number minutes in-school time 


ing each day. fact, each pupil 
public school averages ten minutes 
talking time per day, fortunate. 


this same time burden the child 
with another and more limiting factor 
far language development 
That limiting factor given importance 
great magnitude during the primary 
years. that learning read. Some 
persons who teach reading little chil- 
dren will shocked having reading 
called limiting factor. The reasons for 
its limiting influence follow: 

(1) Because the very nature the 
process learning read, the child must 
deal with forms sentences simple 
that they are similar the sentences 


used the age three years. The sen- 
Op. cit. 
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tences are first single-word sentences. 
Later they increase somewhat length, 
but compound and complex sentences 
seldom appear early reading matter. 
the reading such simple and short 
sentences, the child the early school 
period spends much his school time. 


(2) Because not dare try 
teach visual for meaning for 
which the pupil does not already have 
the vocal symbol, very little ex- 
tending his vocabulary the early read- 
ing program. fact limit the reading 
vocabulary few hundred words when 
the average six-year-old employing 
spoken vocabulary 2500 words. 

(3) Because must teach many 
children masse, must necessity 
teach majority words which can 
taught through the use visual illustra- 
tion meaning; this the common 
method employed workbooks. 
quite obvious that with such method 
necessarily teach the visual symbols for 
more nouns, verbs, and descriptive adjec- 
tives than for other forms speech. 
Those are the parts speech which are 
acquired earliest and most easily the 
language development two- and three- 
year-olds. But the kindergarten and 
primary levels, children need help 
language development with structural 
words within sentences which bring ideas 
into functional meaningful relation- 
ships. These dare not use the read- 
ing matter any great extent, because 
cannot teach their meaning easily, be- 
cause they tend lengthen sentences and 
make them complex, and because they 
increase recognition difficulties. For these 
reasons and others, learning read the 
primary level definitely limits pupil’s 
possibilities for linguistic development. 

the same time, soon after, 


begin teach the pupil read, also 
teach him write. That is, then ask 
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him deal with motor symbol addi- 
tion visual for the vocal 
symbols already uses well. neces- 
sity, the first sentences writes must 
short and simple structure and the 
words which uses the ones used 
commonly and frequently early age. 
Thus, learning write becomes limit- 
ing factor the child’s opportunities for 
linguistic development just reading 
proved limiting factor. 


During the primary grades the teacher 
gives much time and attention first- 
hand experiences left for them 
the day, but the time reduced 
comparison the time for first-hand 
experience which the child had the 
preschool period that hardly deserves 
recognition. 


The result the whole situation 
very meager gains linguistic develop- 
ment the kind needed, which that 
extension spoken vocabulary, en- 
richment and refinement word mean- 
ings, and increase the length and 
complexity sentence structures already 
being manipulated his talking activi- 
ties. 

the close the primary school 
period, pupils enter the intermediate 
grades where they are expected able 
read books almost adult difficulty 
far language forms used them 
concerned. The pupil may have learned 
all the tricks the identification 
visual symbols the page, but teach- 
ing him those tricks, have many times 
left him far behind the understanding 
the meanings symbols and the com- 
binations functional organizations 
meaning within complex and compound 
sentences. The result that then 
learns repeat words reads verbatim 
recite lessons, but often does 
not understand what says, nor could 
put his parroted talk into his own 
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words. His teachers then say, “This child 
cannot read. cannot study. fail- 
ing.” The difficulties encounters are 
many instances language difficulties, 
not mechanical difficulties. Language dif- 
ficulties reading are most often these: 
(1) Reversed order simple subjects 
and predicates; (2) numerous adjectives 
and adverbs modifying subjects and pre- 
dicates and their modifiers; (3) numer- 
ous adjective and adverbial phrases and 
clauses; (4) numerous conjunctions and 
conjunctive adverbs; and (5) numerous 
pronouns various types. alarm- 
ing rate, the pupil constantly meets more 
and more such difficulties, and the 
same time given less and less help 
those aspects language development 
which might forestall the difficulties. The 
result that has trouble with his 
school work, and also learns em- 
ploy language less and less school. 
When does the trouble begin? be- 
gins when the school reduces radically 
the time spent the practice func- 
tional oral language and puts too much 
reading and writing its place. This 
starts the kindergarten where begin 
limit the talking children, and 
increases from that point. The writer, 
therefore, pleads for oral language 
program for the kindergarten 
grades that has equal rank school 
with reading and writing programs. 
should consist in: 
(1) extension, enrichment, and 
clarification meanings the thou- 
sands words already the vocabu- 
lary the child when enters school, 
but which are often used with vague 
incorrect meaning. 
(2) The development the use 
parts speech which are already em- 


ployed when enters school, but 
which are often used badly. 


(3) increase the understand- 
ing sentences complex and 
compound nature and the correct use 
sentences words which are struc- 
tural words. These words come late 
into use, and cause many difficulties 
all language activities. 


(4) Learning say correctly and 
accurately what one’s mind 
that the listener can understand the 
speaker expresses himself in- 
volved social living. 


The importance oral language 
power throughout life makes neces- 
sary that consider this situation with 
view remedying it. The suggestions 
for change which the writer would 
like make are: (1) delaying 
the teaching skills written lan- 
guage and the mechanics reading 
until such time they can developed 
quickly and without necessary limita- 
tion other types learning; (2) 
the giving and adequate 
type oral language instruction; (3) 
return some elements the en- 
vironment the young child which 
promoted desirable language growth 
the preschool period, such increase 
adult time spent talking with 
pupils; (4) increase the oppor- 
tunities for vital first-hand experiences 
which give opportunities for rapid in- 
crease vocabulary and refinement 
word meanings; and (5) increase 
the talking time per pupil the 
grades. such program 
effect, there should less fall- 
ing off oral language development 
our primary grades. 
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Plain Anglo-Saxon 


FOLEY 
Western State Teachers College 
Kalamazoo, Michigan 


FEW YEARS ago, citizens 

Chicago were considering the 

given well-known athletic field that 
city. was proposed that the ground 
should made war memorial, and 
that should called “Soldiers’ Field.” 
Enthusiastically supported leading 
newspapers, this proposal apparently won 
general approval. Meanwhile, seems, 
the discussion attracted more than local 
attention. editorial the subject was 
printed magazine which was pub- 
lished New York and had nation-wide 


Arguing against the other suggested 
name “Grant Park Stadium,” and 
favor Field,” the writer 
this editorial emphasized the desirability 
“simple names, preferably Anglo- 
Saxon origin,” rather than Greek 
Latin terms.” 


another issue, the magazine pub- 
lished reply this editorial which had 
come from professor English. The 
latter did not dispute the desirability 
“simple words,” but undertook point 
out “two popular namely the 
notion “that Greek and Latin words are 
‘big and the belief that pos- 
sible get along without “Latinisms” 
English. The editorial itself, remark- 
ed, contained less than “125 Greek- 
Latin words,” and added that (not 
mention the name the magazine) the 
very name urged for the athletic field was 
since soldier was “derived 
from solidus, piece money, hence ap- 


plied the pay soldier.” demon- 
Liberty for December 1927, (Vol. No. 31.) 
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strate that “our debt the older tongues” 

small matter, the professor called 

attention list “powerful little Latin 

words” which actually gave the editorial 

much its “simplicity” well its 

strength expression. The list includes: 
plain, pure, place, fine, close, area, city, 
urge, stage, clerk, letters, papers, rec- 
ords, public, common, sense, quite, 
large, ideal, simple, perfect, example, 
effort, agree, adopt. 


This answer seems demolish pretty 
thoroughly the argument favor 
“Anglo-Saxon words.” Yet this its 
turn involves certain confusion ideas, 
“fallacy” its own which, though 
may not becommonly held the popular 
mind, nevertheless appears persist with 
good deal tenacity the minds 
many who possess background classi- 
cal education. The error connected 
with rather loose use the word 
derived; consists classifying 
“Latin” “Greek” any word whose 
development can possibly 
back, however indirectly, those ancient 
languages, without distinguishing 
tween the different ways which words 
from other languages actually came into 
English. The great majority—about two- 
thirds, the words which have 
here been characterized “Latin” really 
came into English from French. far 
most these are concerned, not 
too much say that they found their 
way into our speech because they were 
French, and that the origin their Latin 
ancestors had little nothing with 
the matter. Had not been for the very 
definitely French influence which caused 


q 
7 
7 
7 
| 
q 
| 


104 THE ELEMENTARY ENGLISH REVIEW 


them become inseparable part 
our language, probably not many them 
would ever have been adopted the 
English tongue. They belong, the 
main, the extensive vocabulary 
French words which entered deeply and 
permanently into the language Eng- 
lish during the centuries following the 
conquest the country William 


1066. 


There had previously been some direct 
Latin influence, sure. the days 
when Britain was Roman colony, even 
before the time Christ, some Latin 
words were entering the language the 
island. The native speech the Britons 
was Celtic, and, since the great invasion 
the Angles, Saxons, and Jutes did not 
occur until hundred years after 
Caesar had first conquered the territory, 
those our Latin words which date from 
the Roman period are obviously older 
elements English speech than any that 
have come from Anglo-Saxon. Among 
the traces left the Roman legions, 
either upon the speech the Germanic 
tribes before they invaded Britain, up- 
that the Celts who then inhabited 
what now England, find, for in- 
stance, the word wall (from Latin 
lum), chalk (from Latin calx, calcis, 
meaning street (from Latin 
via, “paved road”), and port (from 
Latin portus). English place-names end- 
owe their form Latin castra, camp, 
and thus indicate the places where Roman 
troops were stationed. Again, Anglo- 
Saxon times, early missionaries inculcated 
various Latin words which belonged 
the terminology the Church. Thus the 
earlier forms the words school, noon, 
verse, priest, bishop, monk, nun, and 
few others became established Anglo- 
Saxon. 


these contributions, chiefly military 
ecclesiastical, see the evidence 
direct borrowing from the Latin, and the 
words which came these ways are 
deeply embedded English any that 
them being “Latin” all without 
having been told that they are. The 
words which recognize Latin, 
the “difficult Greek 
Latin terms” which our editorial-writer 
doubtless had mind, owe their presence 
our language the influence 
scholars and learned books. Most 
them did not come into English until 
after the language was already firmly 
established that could have gotten 
along quite well without them. Their 
introduction was largely due the re- 
vival interest Greek and Latin litera- 
ture during the Renaissance, though most 
our scientific and technical vocabulary 
which has grown since then also 
composed Latin elements. 


Surely inaccurate and misleading 
say, without further explanation, that 
the word soldier and that 
“derived from solidus, piece 
money.” This word came into English 
the Old French word soldier, which was 
already specifically applied man en- 
gaged military service. Even the 
French word had not come directly from 
solidus, but from Middle Latin soldarius, 
meaning more literally, 
having pay.” There evidence show 
that the very earliest English use 
soldier carried more suggestion paid 
service than the word does now, but its 
earlier connection with ancient Roman 
coins was something not likely even 
thought the time entered our 
language. can more disposed 
simply “Latin” than can number 
other words from French which appear 
the statement quoted concerning it: 
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very, title, article, magazine, derived, 
piece, money, applied, pay. 


Zeal for demonstrating “our debt 
the older tongues” has often been accom- 
panied disposition ignore all dis- 
tinctions between borrowings from Latin 
and from French, the ground that 
words the latter class had come from 
Latin the beginning. Yet the differ- 
ence between Latin and French words 
English not only real but important. 
words often changed materially from 
their Latin Greek originals before our 
own language adopted them from French. 
Nor did the source from which French 
had acquired them determine their adop- 
tion into English. What more the 
point the fact that the great mass 
the French words which unconscious- 
employ came into English orally. 
this respect they are like the small group 
Latin terms which Roman soldiers and 
missionaries had given our speech 
earlier periods. During 
times, sure, good many French 
words have become familiar through 
literary influence, and these are general 
the kind which recognize French. 
the other hand, the phenomenon 
oral introduction has not ceased occur, 
and its effect obvious. Even now, while 
they are still new, how many people 
think automobile, chauffeur, garage 
French words? 


The fact that most the French words 
used English were introduced into our 
language the living voice matter 
which seems worth while emphasize. 
explains why they have never had 
bookish air about them, and why many 
them are overlooked discussions 


about words. The sort thing 
which really deserves the name “Latin- 
ism” strikingly exemplified pas- 
sage from Boswell which can see 
the contrast between Johnson’s spontan- 
eous utterance conversation and his 
habitual manner writing. “He seemed 
take says Boswell, “in 
speaking his own style, for when 
had carelessly missed it, would repeat 
the thought translated into it. Talking 
the Comedy The Rehearsal, said, 
‘It has not wit enough keep sweet.’ 
This was easy; therefore caught him- 
self, and pronounced more round sen- 
tence: ‘It has not vitality enough pre- 


The writer the editorial knew what 
meant, and his essential idea was thor- 
oughly sound. The only weakness his 
argument the unfortunate choice 
the term Anglo-Saxon, which prob- 
ably fell back upon for want better. 
The very phrase, “plain Anglo-Saxon,” 
interesting little commentary upon 
language-origins. Hardly could word 
more natural familiar than 
plain, which came into English from Old 
French. Anglo-Saxon, however, com- 
paratively learned expression; repre- 
sents purely Latin method producing 
adjectives for application international 
relationship. This method long ago 
adopted useful one, and employ 
regularly such compounds 
“Franco-American,’ “Greco-Roman,” 
“Russo-Japanese.” But “Anglo-Saxon” 
times, the only persons who gave this 
name the inhabitants Britain were 
the learned ones who had occasion 
use when they wrote Latin. 
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Presenting English Lessons 


JEANNETTE RICE 
Charles Dickens School 
Cleveland, Ohio 


Problems writing—continued 


The time element. One the most 
difficult problems writing the elemen- 
tary lessons was make the material 
agree with the requirements the com- 
mercial broadcasting company. 


The time limit imposed created re- 
strictions, but the same time conferred 
benefits the matter planning and 
writing. The 15-minute period granted 
for Board Education broadcasting was 
reduced approximately minutes, 
since seconds were absorbed the 
studio introduction, and more were de- 
ducted for signing off. Lessons must 
timed slightly more than min- 
utes length. Obviously, one did not 
plan the liberal side timing, for 
fear being “cut off.” Nor was con- 
siderate run ever slightly under the 
time allowance, requiring the station 
fill time assigned the school broad- 
caster. Time was literally matter 
split seconds. How often the prepara- 
tion the lessons was necessary 
“cut,” and “cut again”! How frequently 
such process appeared impossible 
eliminate one more word, one more 
phrase, or, certainly, one more appreci- 
able from the lesson without sacri- 
ficing something smoothness clarity, 
yet each word, each phrase, each 
meant time! Finally, however, the lesson 
would better for its pruning 
and trimming. Difficult, too, was the 
necessity for building lesson which 


(Continued from February) 


fell trifle short the allotted time, 
when, seemingly, everything had been 
said. Finally, amplification here, 
some additional activity for the children 
there, would serve bring this lesson, 
also, into line before its inexorable task- 
master, Time. 


Mention has been made use ques- 
tions the radio lessons. These, too, 
were influenced studio regulations 
regard time. Rules the commercial 
broadcasting company required 
broadcasts not “off the air” for more 
than seconds. This meant that 
point might the pause made for the chil- 
dren’s answering question asked 
the broadcaster exceed this time. 


was obviously not possible, then, 
propose questions sort open wide 
discussion. Such questions seemed better 
placed follow-up activities. Rather did 
seem advisable during the radio lesson 
ask questions response which one 
more definite answers conjectures 
could offered the children, these 
usually followed acknowledg- 
ment from the broadcaster. Thus the 
children were asked give only such 
verbal participation time actually per- 
mitted them make. hearing the 
own reaction the ques- 
tion, they were enabled follow her 
line thought without difficulty through- 
out the lesson. 


monograph submitted partial fulfillment the 
requirements for the Degree Master Arts, Department 
Education, Western Reserve University, May 15, 1940. 
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Such questions have appeared sec- 
tions the radio lessons previously 
quoted illustration criteria. 


Dramatic other physical activities 
response questions directions the 
radio lessons were also limited the 
necessary brevity the pauses. Examples 
possibilities the way pupil activ- 
ity, however, may seen the follow- 
ing quotations from lessons. 


INTRODUCTION THE First Two 
THIRD-GRADE LESSONS VERBS 


have been talking about descriptive 
words, called adjectives. have learned 
that these descriptive words, adjectives, 
can help make word pictures. 


Today shall think about another 
group words. These words are called 
action words. Action words tell what peo- 
ple are doing. school you learn write. 
The word write action word because 
tells what someone doing. You like 
sing school. The word sing action 
word because tells what someone doing. 
paint. The words dance, dramatize, and 
paint are action words because they tell 
what people are doing. You may suggest 
some action words. Mention the action 
words that tell what with ball. 
(10 sec.) Did you suggest throw, bounce, 
and catch? 


Someone may show how ball. 
(10 sec.) You know that ac- 
tion word because you saw the child move 
his arm throw the ball. Someone may 
show how bounce ball. (10 sec.) How 
you know that bounce action 
word? (10 sec.) Did you say that you 
know that bounce action word be- 
cause you again saw the child move his 
arm bounce the ball? child may pre- 
tend catch ball. (10 sec.) Why you 
think that catch action word? (10 
sec.) sure you said that catch 
action word because you saw the child 
move catch the ball. Throw, bounce, 
and catch are action words that often 
use the playground. 


will fun think some action 


EXCERPT FROM THE SERIES 
FouRTH-GRADE LESSONS THE USE 
THE DICTIONARY 


Let experiment with arranging words 
alphabetically. The letters the alphabet 
are placed proper order your black- 
board. your blackboard, also, are the 
words clear, bright, apple, and dog. Notice 
the letter with which each the words 
begins. sec.) What are the letters? 
(10 sec.) Yes, and Which 
the letters and appears first 
the alphabet? sec.) Which word begins 
with Then the word apple will come 
first alphabetical list. Which the 
bet? sec.) Which word begins with 
The word bright will second our 
alphabetical list. Which letter third 
the alphabet? sec.) Which word will 
third our list? sec.) The fourth letter 
the alphabet You may mention the 
word that will fourth our alphabeti- 
cal list. sec.) child may the 
blackboard and write these four words 
correct alphabetical order. (30 


Due the many considerations in- 
volved the writing the lessons, 
total least hours was consumed 
the preparation each one. these, 
average, fifteen were consumed 
planning, writing, and timing the lesson. 
Some five more spent 
mentation and revision. Lessons were 
tried out the radio experimental school 
with one more groups children com- 
parable age and intelligence with the 
children who were receive the lessons 
throughout the city. Such experimental 
broadcasts were received the regular 
classroom over the public address system, 
with the teacher who had written the les- 
son, the principal, and the Supervisor 
English the classroom observe the 
reactions and responses the children. 
Another teacher acted 
Following the experimental broadcast, 
conference was held, and suggestions 
were made clear any difficulties that 
were apparent. extensive revision was 


No, Fourth-Grade Series. 
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made, the lesson was tried again an- 
other classroom. 


Problems Broadcasting 

Speech requirements for the broad- 
caster. Advantage gained radio pre- 
sentation small children the writer 
the script also the broadcaster. Un- 
der such circumstances shades meaning 
and feeling are preserved and projected 
just they were conceived the script 
writer. Familiarity with the finished 
script not enough. The quality per- 
sonality embodied the script should 
the normal reaction the broadcaster. 
The teacher-writer-broadcaster, moreover, 
classroom pupils, and imagine theiz 
reactions. The broadcaster may thus ex- 
pected bring the microphone sym- 
pathetic understanding the listeners. 


Unhurried, even tempo reading, dis- 
tinct enunciation, and natural anima- 
tion are indispensable 
Necessary, too, are flexibility and inflec- 
tion give variety and keep 
the voice interesting the listening ear, 
interest and mastery the subject- 
matter, and freedom from nervousness 
and faulty breath control. 


Such requisites may cultivated 
extent through practice read- 
ing to. children. the teacher accus- 
tomed keeping such standards mind 
while reading stories poems rapt, 
wide-eyed audience children, the mi- 
crophone presents little 
culty. 

Ease speaking, however, greatly 
increased sufficient practice before the 
microphone overcome the choking 
sensation with which one assailed when 
first confronted that instrument the 
large, silent, empty studio. prepara- 
tion for the English broadcasts, such 
practice was afforded the public ad- 


dress system the radio experimental 
school, and, later, audition period 
arranged the National Broadcasting 
Station WTAM. 


Timing. During the preparation and 
try-out, each lesson was timed meticulous- 
assure its coming within the time 
allotted. Nevertheless, was necessary 
precede each broadcast with practice 
period during which the broadcaster read 
the script aloud one more times. 
this way reading tempo was stabilized, 
and the broadcaster became increasingly 
accustomed glancing from the script 
timepiece and back again time 
pauses for the children’s answers, and 
observe the time progress the lesson. 


Concentration the Studio. During 
the actual broadcast, concentration upon 
the manuscript was maintained 
all costs, even the face such distrac- 
tions the almost, though not quite, 
soundless wheeling about articles 
furniture needed for the next broadcast, 
the pantomime antics entertaining 
studio attaché, the din occasioned 
the hammering the repair man the 
ceiling just below, not having been 
advised that broadcast was progress 
Studio 

Time again became problem the 
studio. Tempo reading might vary 
ever slightly, there were the studio 
irregularities already mentioned, there 
was the announcer standing, during the 
last third the broadcast, attention 
beside his microphone, ready sign off 
the instant, and there was the clock 
itself, clicking and jerking away the 
seconds. All this was disconcerting. 

Difficulty was decreased, if, during the 
timing period, the lesson had 
been marked off five-minute sections, 
that sections requiring precisely five 
minutes read. observing the five- 
minute intervals, one could check the 
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progress the reading, that the proper 
tempo might more surely maintained 
throughout the broadcast. With this pre- 
caution, the chances were considerable 
that the broadcast would close just the 
dot, the great satisfaction the an- 
nouncer, and the colossal relief the 
broadcaster. 


Supervisory considerations 

Assistance was provided for teachers 
who were receive and conduct the 
series radio lessons the classroom, 
the form booklet guide sheets 
which accompanied the schedules sent 
the schools the beginning the 
semester. Contained the guide sheets 
were information and instructions per- 
taining each the lessons the series 
for that semester. The scope each 
lesson, necessary preparation for the les- 
son, any unusual activity that might 
asked the children during the broad- 
cast, together with suggestions for im- 
mediate and subsequent follow-up, were 
set forth. The guide sheet for Lesson No. 
the Third-Grade Series, appears be- 


low: 

SUGGESTIONS FOR TEACHERS 
Scope the Lesson 

introduction the use de- 
scriptive words. 
Descriptive words useful making 
simple word pictures people will 
stressed this lesson. 


Background Preceding the Broadcast 
Familiarity with the story, The Paint- 
Pig, Elizabeth Morrow. 


Materials Needed 
The following material written 
the blackboard preceding the 
broadcast. The teacher will point 
the words they are mentioned 
the broadcaster. 


descriptive words scarf 


skirt 
earrings 
red apple necklace 
shiny penny hair 
bare trees shoe strings 
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writing the words the 
right, care should taken leave 
sufficient space the left the list 
that, during the course the 
broadcast, descriptive word may 
written before each noun. 


IV. Responsibility the Teacher During 
Broadcast 
guessing game will played 
which child sent the dur- 
ing the time that the class composes 
sentences giving simple word pic- 
ture the child. suggested that 
the teacher choose child whose 
height, clothing, and hair will 
easily described. Avoid checks 
cult for children describe such 
clothing. 


Suggestions for Follow-Up Between 
Broadcasts 


Directly after the broadcast 


The game” may 
continued. 


The following questions may 
lesson: 

What descriptive word? 
Have you heard any descriptive 
words today? 


Can you mention any descrip- 
tive words that suggest color? 
What descriptive words sug- 
gest height? 
During the following week 

The children will enjoy finding de- 

scriptive words the stories 

their readers. 


Good descriptive words may also 
found the story, The Little 
Wooden Doll, Margery Bianco. 


Written work representing the chil- 
dren’s follow-up activities was sent the 
radio experimental school great quan- 
tity. When time permitted, one more 
excerpts from these “returns” the fol- 
low-up activities one week’s work were 
incorporated the introduction the 
next week’s radio lesson. Such recogni- 
tion delighted the children, and, besides 
helping unite the radio audience, served 
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aid stimulating the follow-up 
activities. example such usage fol- 


lows: 

You have added many verbs your vo- 
cabularies since our first lesson verbs. 
George Chopak, Orchard School, used 
the following verbs paragraph explain- 
ing the work automobile gears: remain, 
revolve, rotate, interlock, and cause. 


Here George’s paragraph: 
‘Without the busy gears, automobile 
remains motionless. The gears revolve 
rotate; the teeth interlock and cause mo- 
Reactions teachers and pupils 

The children’s interest and response re- 
sulted, under the skillful guidance the 
teachers, many types activities the 
classroom which indicated that stimula- 
tion was derived from the program 
radio lessons English. has been 
previously stated, innumerable evidences 
such activity were received the radio 
experimental schoo] the form letters 
from teachers and pupils, containing com- 
ments specimens work. These 
greatly exceeded the number and type 
which could used introductions 
lessons. Excerpts from two such com- 
munications appear below. 


After last Monday’s lesson found 
great enjoyment building phrases. One 
our reading groups has been studying 
Men Iron Howard Pyle. discover- 
many phrases that could apply Myles, 
the ‘hero the story. Here are some 
them: 


bold squire, vigorous lad, determined lad, 
stalwart knight 
are going observant other 
phrases the future. 
Yours truly, 

6-A, Room 308, Louis Agassiz School 
Children class brought the follow- 
ing phrases: 

Introductory 
One cold winter day 
olden days 


Sur prise 
the spur the moment 
That very instant 


Time 
Some weeks later 
For many days 
Very early the next morning 
For four long, wretched days. 
Very truly yours, 
Mary Menth 
Teacher, Hazeldell School 
Evaluation the light objectives 
viewing the program retrospect, 
believe that the elementary radio les- 
sons English covered most the ob- 
jectives presented Lyman’s 
Summary Investigations Relating 
Grammar, Language, and 


Justification appears exist for the 
enormous amount time spent the 
preparation the lessons, since there was 
added the classroom program enrich- 
ment over and above the amount that 
time enabled the classroom teacher pro- 
vide. 


9 Supplementary Educational Monographs, No, 36, pp. 
5-12, University Chicago, Jan, 1929. 
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Editorial 


COMMON GROUND 


NGLISH TEACHERS, particularly 

those engaged work with thecur- 
riculum, are today faced with curious 
dilemma. the one hand, they are ex- 
horted liberal, shun the teaching 
certain literary conventions because 
the conventions themselves are stilted, 
outmoded, and pedantic, and because, 
any case, the attempt teach them has 
proved quite useless. equal volume 
are the protests those who declare that 
graduates public schools cannot spell, 
punctuate, speak pleasantly, write 
grammatically, and who call for return 
the intensive teaching grammar and 
the mechanics composition. Between 
this Charybdis and Scylla the unhappy 


curriculum maker must somehow steer. 


one point, however, all critics seem 
agree; the schools, they believe, 
supply the skills for everyday language 
needs. 

And how willingly would educators 
teach these skills, they could determine 
the nature everyday needs! great 
many hours tedious work have gone 
into the effort discover and study them. 
But, like the Average Man, they are elu- 
sive. 


Apparently, though, the layman knows. 
Parents one Wisconsin town (see Mrs. 
Falk’s article, page 80) recognize that 
one everyday need letter writing. 


And here common ground. Letter 
writing eminently practical, business 
technique, and the same time, 
gentlest art.” 


all forms written composition, 


letters are most closely allied conver- 
sation. “If take time have simple 
conversations with writes Miss 
Zeligs (page 95), “they can easily 
taught use the same style writing.” 
This true not only social correspond- 
ence, but business letters well; for 
oral business transaction should, like 
written one, brief and courteous, and 
give all necessary information. The ade- 
quate oral language program, for which 
Miss Harrison pleads (see page 99) 
integrates naturally with letter writing, 
and forms unit instruction singularly 
adapted everyday language needs. 


Furthermore, letter writing adjust- 
able wide range ability. The ele- 
mentary schools our democracy have 
the problem training all children. 
few them possess rich, expressive na- 
tures. Most them are run-of-the-mill. 
Some are meagre personalities and slug- 
gish intellects. But great part this 
varied enrollment can taught the re- 
quirements business letter, and given 
some sense social obligation. And 
many cases letter writing will far be- 
yond these essentials. will add richness 
and joy lives—the children’s own, and 
those their correspondents; the reading 
collections letters will open begui!- 
ing pathways into literature, and will add 
third dimension the study history. 


And, for the weary curriculum-maker, 
letter writing offers unassailable posi- 
tion, approved parents, advocates 
vocational training, liberals, and even 
those who habitually mourn the good o!d 
days. 
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LETTERS ENRICH CHILDREN’S EXPERIENCE 
(Continued from page 82) 


Fitzgerald, James “The Vocabulary and Mabie, Ethel. Childcraft, Volume 
Spelling Errors Third Grade Children’s The Child School. Chicago: 
Life Letters,” The Elementary Schoo! Jour- Quarrie Co., 1935 (pp. 79-82) 
March, 1939 (pp. 518-527) 


McKee, Paul. Language the Elementary 


Fitzgerald, James Vocabulary School. Boston: Houghton Mifflin Co., 
Children’s Letters Written Life Outside 1934 248-271) 
the School,” Elementary School Journal, PP- 
January, 1934 (pp. 358-370) National Council Teachers English. 


Experience Curriculum English. New 
York: Appleton-Century Co., 1935 


Fitzgerald, James Which 


Children Write Letters Life Outside the 
Journal Educational Method, 185-191) 
January, 1933 (pp. 223-230) Walsh, Marian “Letter Writing the 
Johnson, Roy Ivan. English Expression. Elementary Grades,” The Elementary Eng- 
Bloomington, Illinois: Public School Pub- lish Review, September, 1933 (pp. 169- 
lishing Co., 1926 173, 182). 
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LETTER WRITING THE SIXTH GRADE 


(Continued from page 95) 


Letters his Children. Scribner, 1919, 
1935. 


Kibbe, LaBrant, and Pooley—Handbook 
English for Boys and Girls. Ed. 
Certain, Scott, Foresman, 1939. Pp. 53-67. Stevenson, Robert Robert 


Knight, Eve—When You Look Back: Col- Louis Stevenson his Family and Friends. 
lection Letters Children. Oxford, Ed. Sir Sidney Colvin. Scribner, 1911. 
Taintor, Sarah Augusta, and Monro, 

McKee, Peet and Bardin—How Speak and The Book Modern Letters. Macmillan, 
Write: Junoir Handbook. Houghton 1933. 
1940. Pp. 53-70. Walker, Joseph—How They Carried the Mail. 

Nida, Stella Polly the Dodd, Mead, 1935. 

Pioneer. Macmillan, 1916. Webster, Jean—Daddy Long Legs. Appleton, 


Roosevelt, Theodore— Theodore Roosevelt’s 1937. 
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ADVERTISEMENTS 


you agree that children will continue enter high 
school seriously handicapped their ability read and 
study effectively basal reading instruction ends with the 
Primary Grades? 


Systematic teaching effective reading and study 
throughout the Primary and Intermediate Grades the 
outstanding contribution THE UNIT-ACTIVITY 
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With 


Rupert Hughes 


Dear little child, this little book 
less primer than key 

sunder gates where wonder waits 
Your “Open Sesame!” 


These tiny syllables look large; 

fret your wide, bewildered eyes; 
But “Is the cat upon the mat?” 

passport the skies. 


For, yet awhile, and you shall turn 
Mother Goose Avon’s swan; 

From Mary’s lamb grim Khayyam 
And Mancha’s mad-wise Don. 


find old Chaucer young once more, 
Beaumont and Fletcher fierce with fire; 
your demand, John Milton’s hand 
Shall wake his ivory lyre. 


Oh, could find for the first time 
The Churchyard Elegy again! 
Re-taste the sweets new-found Keats; 
Read Byron now then! 


Make haste wander these old roads, 
envied little parvenue; 

For all things trite shall leap alight 
And bloom again for you! 


Used with the kind permission the author. 
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